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In the United States, there is a crisis within secondary schools. Students are not staying in high-school long enough to receive their diplomas. The reasons range from an assortment of issues; forced into work, having to stay at home, too far to travel, disciplinary issues, or uninterested with high-school education. Fundamentally, high-school dropout rates can be improved by instructing families, students, and society in the significance of patience, ethics, and an inspiration for education. 
Work can wait. High-school students only have four years in order to earn their diploma. They may, however, be working for the rest of their lives. The average worker, in the United States, worked 1,768 hours in the year 2009 (Organisation for Economic Co-Operation and Development, 2010). If you break that up into a five day work week at 7.5 hours a day, this comes to 47 out of 52 weeks in the year. While working, if these people wanted to go to school as well, they would have had to balance work with their studies. This can be quite difficult, which is especially true for a high-school student who has yet to learn time management capabilities, and how to balance life’s challenges around a job. 
Students who have jobs outside of their normal high-school life are splitting their focus up into separate categories from their studies. Warren and Lee inform us, “intensive employment has the effect of pulling students out of high-school” (Warren & Lee, 2002, p.1). Moreover, “students who are doing poorly in school can presumably least afford to have time taken away from studying or doing homework, and so the effect of intensive employment on dropout may be more pronounced for them” (Warren & Lee, 2002, p.4). This is to say, students who work are in a position where they are more likely to drop out of high-school rather than complete the required four years and earn their diploma.
If it is not possible to get around working, or if the student’s family is constantly traveling, there are options. If the student needs to stay at home for some reason, or if there are no schools close enough to attend, there are options. Students in these situations can take courses via correspondence, online or through the mail. For instance, About.com recommends a list of high-schools that offer online correspondence diplomas (Littlefield, n.d., p. 4). This means that students will not have to fall behind their peers, or have the need to get a general education diploma, G.E.D.. 
There are some warnings that must be mentioned, however. Make sure to check age requirements, some correspondence schools require that you are of a certain age before you can attend. Make sure to choose an accredited school which colleges and universities accept. Finally, find reviews of the school online, and see what other students, parents, and teachers have to say about that school. Where there is a will there is a way. Just because students cannot attend a traditional brick and mortar classroom, does not mean they cannot graduate high-school and get their diploma.
Understanding the reasons for right and wrong, for students, starts with their families. Families need to learn that their children are not there to be ruled, they are there to grow and be guided. In an article written for The Natural Child Project, Dr. Rosenberg urges parents to forego the title of “child” for their progeny, and instead think of them purely and simply as people (Rosenberg, 2000). The reasons for thinking of your children as people, rather than the all-inclusive “child,” are we as human beings have a tendency to dehumanize those things that we title other than people. By changing this one simple fact of our existence, we change our entire attitude towards these younger human beings. Would you demean or treat your neighbor as though they needed to be controlled and were stupid? 

When people speak to other people that they deem below them, or they think themselves as a “supervisory” personage to, they have a tendency to demand, coerce, or guilt them into doing what it is they want them to do. In the same article, as above, Dr. Rosenberg offers an alternative to this speaking. Rather than demanding, coercing, or guilting into a response of submission or action, people need to speak in terms of “need.” An example of this from Rosenberg is, “it might require a shift away from saying, “You are lazy for not cleaning up your room,” to saying, “I feel frustrated when I see that the bed isn’t made, because I have a real need for support in keeping order in the house” (Rosenberg, 2000).

There is the argument of displaying clear lines of authority within families. However, with these clear lines come boxes of authority. People, and remember children are people, have a hard time approaching authority for anything. If children are eventually to ask the person in authority important questions about sex, drugs, or violence, than that box will be a deterrent to that approach. Essentially, families need to treat each other as people, not a hierarchy of who is older than whom, who has more experience, or who is better at doing X. When done, we bring everyone to the same level, and a mentality comes about of compassion, respect, trust, and with that an understanding for the reasons of right and wrong.
From this author’s experience, schools cannot get the reasons for right and wrong straight either. In high-school, I was suspended for one of these misunderstandings. During a school-wide “water pistol” day, we were allowed to bring to school a squirt gun of some sort. A few of my friends brought to school water balloons, as well. There was only one rule given to students; we had to ask someone prior to getting them wet whether they were participating in the activities. After a few water-balloon throws at friends, who were throwing water balloons at me, I was detained by a school counselor and sent to the dean’s office. 
At that point, I was not told why I was being detained, only that my father was being called to the school. On his arrival, he was told, not me, that I was being suspended for throwing water balloons. I was flabbergasted, and so was my father. We both tried to argue that this did not make any sense. However, the dean utterly refused to listen and I was given a week’s suspension. 
This is an example of school authority flexing its supervisory muscles, and just as stated for families, dehumanizing someone based on their own perceived power. Had the school truly wanted to make apparent the differences between right and wrong, and to increase understanding of why it is they thought the incident worth suspending a student over, they should have treated this author as a human being rather than a troublesome “child.” 

Not all schools would do this, and from time’s perspective, this author can understand why it is that they would not want him throwing balloons. The school’s “need” to keep the students safe was the prompt for them to initiate suspension. However, the force they used to do this was disproportionate to the actual act that had been done. In another paper, Dr. Rosenberg argues that there are two kinds of force, protective force and punitive force. As Rosenberg clarifies, “The intention behind the protective use of force is to prevent injury or injustice. The intention behind the punitive use of force is to cause individuals to suffer for their perceived misdeeds” (Rosenberg, The Protective Use of Force, 2000). If the school truly wanted this author to understand the difference between right and wrong, rather than immediately moving to punitive force, they should have taken him aside and explained the reasons why they did not want students throwing water balloons.
This is important to the student understanding of right and wrong, and keeping them in school. By pushing a student out of school you are giving them a chance to fall behind their peers. They may even become disheartened with the academic institution overall. On the other hand, if you take the student aside, allow them to express their intentions, and explain to them the need for a peaceful campus, they are instilled with knowledge that the school cares. The student is shown by example the reasons for right and wrong.

Students look at all of this and still they ask, “Why is this important, what is the big deal with a diploma anyway?”  Without a high-school diploma, a student will have a great deal more difficulty applying to an institution of higher education, such as a college or university. As reported by diplomaguide.com, “Most of these institutions prefer admitting students who have a high-school diploma. A diploma shows them that the student has previous knowledge of several subjects” (DiplomaGuide.com, n.d., p 2). Furthermore, “Many employers prefer to hire those who have education experience” (DiplomaGuide.com, n.d., p 3). This means, without a diploma a student is less likely to go to college or a university, and is going to have a difficult time finding a company that will hire them. To put this in terms of actual dollar figures that hit home, “households headed by a high-school graduate accumulate ten times more wealth than households headed by a high-school dropout (Gouskova & Stafford, 2001-2003)” (Alliance for Excellent Education, 2007, p. 1). To top this off, if they do get a high-school diploma and decide to get higher education, they can expect to receive anywhere between twenty and ninety seven times the average income of a high-school dropout (Alliance for Excellent Education, 2007, fig. 1).

A significant point some high-school dropouts make is school is not fun. This is an enormous problem that needs to be taken care of immediately. Learning should not be something that a student dreads, it should be something that they enjoy and aspire to for the rest of their lives. Schools and teachers need to tap this idea and provide new and alternative forms of education, besides the traditional classroom. This is not to say the classroom needs to go away, but the classroom needs to be an exciting place to go.

In Kern County California, there is such an alternative learning environment, which a large proportion of schools send their children through. It is a place called Camp KEEP. Camp KEEP was started in 1968 to provide “a five-day residential environmental education program for Kern County’s fifth and sixth grade students” (Kern Environmental Education Program, 2009). What is interesting about this program is that they also take high-school students in as camp counselors. This allows the students who participated in their fifth and/or sixth grade year to give something back and learn valuable life lessons at the same time; group management, child management, and life sciences. 
This affects high-school students, and gets them excited about school, as they have opportunities to learn in an environment completely separate from the classroom. This environment teaches the student about nature and themselves. It allows, real-world, hands on experience and experimentation in a way that is just not available in a classroom. In a word, it is fun.
In an article written for Phi Delta Kappan, posted on the Lewis & Clark College website, Gregory A. Smith describes his experiences in a hands-on natural learning environment with students in an Upward Bound program from Astoria, Oregon. One of the remarkable things Smith covers is, the students “enjoyed being outdoors and working with teachers who acted more like partners than supervisors” (Smith, 2002, p. 586). The teachers joined students in the process of their learning and treated students like equals. This allowed students to learn outside the traditional classroom and develop a relationship with their teachers that would otherwise have never been there. 

Once again, this is an example where the students had fun through the learning environment. Teachers and school administration need to step back and ask themselves, “Are our classes interesting? Would I find the learning process fun?” If yes cannot be answered to either of these, then perhaps it is time to rethink the curriculum and see what can be done to amend this mistake. If the students who are dropping out of high-school no longer have the excuse of “school is not fun,” then everyone is a step closer to solving the dropout issue.
The key to improving high-school dropout rates is through teaching the importance of patience, moral principles, and a motivation for education. This lesson needs to be learned by families and society as a whole, not just the students who are dropping out. A student’s education is more important than any immediate economic gains. If this is unavoidable, there are options available to students in order to continue with their high-school education. Children in families, and students in schools, are people too. If they are not treated as such, then how are they supposed to understand the differences between right and wrong? Long term monetary benefits, of a diploma, far outweigh any temporary financial gains that come about from leaving high-school. Teachers and schools need to understand that their classrooms need to be a place where their students can have fun, enjoying the learning processes and experience. 
To students who are contemplating leaving school. Dropping out may seem to be a brilliant idea, but in the long run, it will only bring you heartache and possibly failure. Four years may seem to be forever, but it truly is not. The stigma of being a dropout will last a life time, however. Stay in school. Get a diploma and reap the rewards for a job well done.
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